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SECTION A

Program Description

1. Name of University: Philadelphia University

2. Name of Faculty:  Faculty of Administrative & Financial Sciences

3. Name of Department: Department of Banking and Finance
4. Degree Level: Bachelor’s Degree (B.A)

5. External Accreditation: Jordanian Higher Education Accreditation Council (JHEAC).

6. Title of Final Degree: Bachelor’s Degree in Banking and Finance (B.A)

7. Modes of Attendance:  Full-Time on campus (Daytime Study and Evening Study) 

8. External References: University teaching and learning policies; input from Jordanian industry; qualification framework approved by (JHEAC); QAA Code of Practice; Generic Benchmarks; The Association to Advance Collegiate Schools of Business (AACSB) and Similar programs from UK (??????), U.S.A (??????), and Australia  (?????????). (Box File No. ).
Mission

The mission of the Department of Banking and Finance at Philadelphia University is to provide a high quality educational experience that inspires our students to assume leadership in a global, ever changing, and diverse business world. These experiences result from the intellectual research of the faculty both in and out of the instructional environment; a rigorous, relevant, and diverse curriculum; and the support of the Department’s programs by external stakeholders. To achieve this mission, we struggle to continually to enhance the academic and professional stature of our programs. We also make every effort to maintain an academic climate in which the faculty can grow professionally; fulfill their responsibilities through high quality instruction, research, and professional service; and hold external stakeholders in our accomplishments.
9. Primary Aims of the Program: 

The primary aims of the Banking and Finance Program (B&FP) at Philadelphia University are informed by the University, Faculty, and the Department missions. (Appendix ?????, Program Specifications)


The Department's main aims are: (Box File No. ??????).
1- The Banking and Finance program is committed to provide high-quality undergraduate finance education that serves the needs of Jordan and the Arab regions. 2- The program is committed also to teach excellence enhanced by research and interaction with finance professionals in the broader business community. 
The Banking and Finance program seeks:

· To provide Bachelor of Banking and Finance degrees which prepare graduates for entry into professional and managerial positions in finance.
· To provide quality undergraduate instruction in finance, which prepares students for lifelong learning and success.
· To provide intellectual contributions that enhance the delivery of instruction to students, improve the application of existing knowledge, and provide solutions primarily to regional issues. The primary emphasis for intellectual contributions is applied research, followed by instructional research, and pure research.
· To provide service which contributes to meeting the personal, professional, and life-long learning needs of our students, the University community, the business community, and alumni.
· To provide internship and field experience opportunities to finance students.
· To attract and retain quality faculty dedicated to teaching, research and service activities consistent with the goals of the Department, Faculty and University.
· To pursue continuous improvement in teaching, research and service, the Department and its stakeholders will regularly evaluate its mission, objectives and outcomes.

10. Intended Learning Outcomes (ILOs) and their presentation and assessment: 

Within the Department of Banking and Finance there are six core learning objectives common to all academic programs. Those objectives are:

· to communicate effectively in written, oral and electronic formats.
· to identify and reconcile ethical issues in decision-making.
· to understand the global economy and recognize the impact of diverse socio-economic and cultural factors on business operations.
· to acquire knowledge in the major functional areas of business and understand the interrelationships among them.
· to utilize technology to enhance decision-making skills and improve productivity.
· to think critically to identify problems, propose alternatives to these problems and implement solutions.
Assessment Approaches

A variety of assessment approaches will be employed to assess the intended student learning outcomes. To assess discipline-specific knowledge, a course embedded assessment approach will be employed. A test bank will be prepared containing multiple questions for each of the intended student learning outcomes. Student performance will not only be assessed for the purpose of the assignment of course grades within the required Banking and Finance courses, but will also be reevaluated with respect to the attainment of each of the identified intended student learning outcomes. These direct measures of content mastery will also be complemented by indirect survey outcomes from recent graduates and their employers that focus on content knowledge and skills. To assess critical thinking and Practical skills, the assigned projects, cases, and/or simulations will be evaluated according to a specified set of scoring guidelines that will not only inform course grade determinations but allow for the monitoring attainment of program practical and critical thinking objectives

Teaching

Goal

The Department of Banking and Finance seeks to provide a high quality educational experience to its students.


Guiding Principles: 

We hold the seven core competencies, which include adaptability to change, computer skills, creative thinking, disciplined thinking, oral communication, written communication, and teamwork. We recognize that lifelong learning is vital for our students to assume leadership roles in their professional careers.

The banking and finance curriculum and our instructional efforts are directed to facilitate student growth in all of these areas. To prepare students for successful careers in business in general, and in finance in particular, we seek to provide them with a sound foundation of the theory and practice of banking and finance. Recognizing that our students vary in their career aspirations, we seek to offer a diverse curriculum to better prepare our students for their chosen career path.

The Department places primary emphasis on the undergraduate degree program, but also makes valuable contributions to establish the graduate programs. Faculty members in the Department will pursue activities to enhance the effectiveness of their teaching. The Department will support faculty members’ pursuit of professional growth as it relates to teaching, within the context of the overall mission of the Department.

Objectives:

1. The Department emphasizes teaching excellence.

2. The Department will work to continuously improve the curriculum in order to ensure that it is relevant and up-to-date.

3. The Department will review its course offerings to ensure that the seven undergraduate competencies (oral communication, written communication, creative thinking, disciplined thinking, teamwork, computer competence, and adaptability to change) are being addressed in graded assignments.

4. The Department seeks to offer a diverse curriculum including a necessary balance of theory, practice, and applications.

5. The Department seeks to provide its students with an exposure to global, diverse business practices and experiences.

6. The Department seeks to engage students in an interactive learning environment that creates a desire to learn that goes beyond the classroom setting.

7. The Department will support teaching excellence by augmenting state funding with other resources.

Assessment Measures:

The following assessment measures will be used to measure the Department’s progress in achieving its teaching objectives. Numbers in parenthesis refer to the specific objective(s) that will be assessed using the measure.

a) Annual faculty review of course content. (2, 3, 4, 5, 6)
b) Annual faculty review of senior exit interviews. (2, 3, 4, 5, 6)
c) Review of alumni survey every four years (in even years). (2, 4, 5)
d) Annual review of job placements by graduates. (4)
e) Review of teaching portfolios by the Department Head on annual basis (1)
f) Annual report of resources utilized to promote teaching excellence. (2, 7)

Research

Goal:

The Department of Banking and Finance seeks to generate new knowledge and understanding of Banking and finance and to disseminate this knowledge to others.

Guiding Principles: 
Research includes a broad spectrum of creative activities that requires critical examination and investigation. While the Department supports a faculty member’s choice of research topic, method, and outlet, scholarly research resulting in peer-reviewed journal publications is emphasized. Presentation of faculty research in other forums is encouraged. We value both basic and applied research, as well as collaborative efforts. Faculty members receive support for their research activities from the Department, the Faculty and the University, and from external sources.

Faculty members will pursue activities to enhance their capabilities for conducting scholarly research. The Department will encourage and support scholarly research by offering flexibility in the balance of a faculty member’s teaching, research and service responsibilities, within the context of the overall mission of the Department. The Department will support faculty members’ pursuit of professional growth as it relates to research.

Objectives:

1. Faculty members will conduct scholarly research that results in peer-reviewed academic publications.

2. Faculty members will disseminate research and knowledge through other outlets consistent with our mission.

3. Faculty members will seek active participation in professional and scholarly forums.

4. Faculty members will participate in journal and conference review activities.

5. The Banking and Finance Department encourages faculty members to pursue their own choice of research topic, method and outlet, and to collaborate with faculty at Philadelphia and other universities.


Assessment Measures:

The Department will document research activities with the aid of faculty members’ annual reports. In each of the strategic areas listed above, the Department will document the following research activities. Numbers in parenthesis refer to the specific objective(s) that will be assessed using the measure.

a) Peer-reviewed academic publications(1, 5)

b) Invited articles (1, 5)

c) Citations of scholarly work (1, 5)

d) Non-peer reviewed, and/or non-academic publications (2, 5)

e) Textbooks, reference books, published cases, etc. (2, 5)

f) Conference presentations/discussions (3, 5)

g) Invited seminars (2, 3, 5)

h) Journal and conference referee reports (3, 4, 5)

j) Co-authorship's (5, 6)
Service

Goal:

The Department of Banking and Finance seeks opportunities for faculty members to apply their expertise in support of the teaching and research missions of the Department, the Faculty, and the University.

Guiding Principles:
Through our service activities, we seek to advance the academic stature of the Department to participate in the governance and mission of the University. Emphasis is placed on the outcomes and achievements of these service activities.

Objectives:

1. Faculty members will serve the Faculty of Administrative and Financial Sciences and University by providing leadership for and/or participating in committees, task forces, student organizations, centers and institutes.

2. Faculty members will serve the Department by participating in and supporting its activities, providing leadership for and/or active participation in its committees and/or assuming administrative responsibilities.

3. Faculty members will serve the profession by active leadership and/or participation in professional committees, organizations, conferences and seminars.

4. Faculty members will serve the community and state by sharing their expertise in public forums and the media, and through active leadership and/or participation in business and civic organizations.

Assessment Measures:

Numbers in parenthesis refer to the specific objective(s) that will be assessed using the measure.

a) Nature and number of memberships, activities, and leadership roles as reported in Faculty Annual Reports and the Department’s Annual Report. (1, 2, 3, 4)

b) External citations in publications, programs, media reports, and letters of commendation. (3, 4)
External Support

Goal:

The Department of Banking and Finance seeks to engage external stakeholders in achieving its mission.

Guiding Principles:

External stakeholders include alumni, employers of our graduates, area businesses. The Department seeks programmatic and financial support from these stakeholders. Programmatic support includes strategic advice, advice on curriculum related issues, enhancement of our instructional endeavors through participation, employment opportunities for our students, and research platforms. Financial support is solicited to enhance the quality of our instructional and research activities, and supplements state funding of those activities.

Objectives:

The Department, through the Department Head, faculty, staff, and volunteers will:

1. Maintain and continuously enhance and support of programs, curriculum and funding.

2. Work with the Dean, staff and volunteers to secure private funding support for scholarships, faculty compensation, student development, faculty development, research and programs.

3. Work with employers and prospective employers to enhance internship and job opportunities for finance graduates.

4. Work with the business community to solicit their advice on program and curriculum issues; enhance opportunities for faculty research support, faculty development, and consulting opportunities; and serve the business and professional community.

5. Faculty will pursue grant opportunities to support teaching and research.

6. Periodically survey alumni, participate in alumni functions, and sponsor activities to assess their career progress, solicit their input and seek their financial support.

Assessment Measures:

Numbers in parenthesis refer to the specific objective(s) that will be assessed using the measure.


a) Periodic alumni surveys. (6)

b) Numbers of speakers, functions and activities as reported by the faculty and Department Head in annual reports and student organizations. (1, 3, 4, 6)

c) Period reports of the Career and Employment Services. (3, 6)

d) Annual report of grants applied for and received

	Key/Skills
	Teaching, Learning and Assessment Methods

	A- Knowledge and understanding- Upon completion of the banking finance program, the student will be able to:

Categorize and calculate various time value of money problems.

Compute present values, futures values, payments, interest rates for single sums, annuities, and uneven cash flows.

Formulate all types of time value problems.

Calculate retirement problems and internal rate of return problems.

Chart timelines.

Identify bond characteristics, such as bond indentures, sinking funds, serial bonds, and sequence bonds.

Derive bond values and returns.

Compute bond prices based on yields to maturity, time to maturity, par value, and coupon payments.

Compute the yield to call on a callable bond.

Compute actual bond returns for bonds sold prior to maturity.

Calculate the hypothetical value of a stock based on various models, such as constant growth, zero growth, and variables rate growth.

Identify the current systems used by various countries.

Compute future currency movements based on models such as interest rate parity, purchasing power parity, and the international Fisher effect.


	1- Teaching and learning
· Tutorials
· Home assignments and activities
· Term papers
· Debates
· Group discussions
· Case studies
· Field visits report
· Guest speakers
2-  Assessment
· Written examinations
· Written reports
· Oral assessment


	B- Critical Thinking Skills

Synthesize the various forms of market efficiency.

Synthesize the factors underlying the term structure of interest rates.

Identify movements in interest rates based on loanable funds theory.

Indicate possible future interest rates in the economy.

Isolate the impact of monetary policy decisions on interest rates and the economy using Keynesian and Monetarist techniques.

Analyze the interrelationships existing between international markets.

Analyze capital budgeting problems, using various evaluation techniques such as NPV and IRR.

Explain the use of financial derivatives in managing financial price risk.

Infer a firm’s strengths and weaknesses from financial statements.

Explain the market process through which securities are bought and sold.

Synthesize the various forms of market efficiency and identify market anomalies.

Synthesize the factors underlying the term structure of interest rates.

Derive bond values and returns.

Comprehend and apply to concepts of diversification and asset allocation.

Evaluate the performance of portfolios.


	1. Teaching and learning
· Tutorials
· Workshops
· Dialogue and discussions
· Electronic lectures
· Practice sessions
· Practical  training
· Building systems
· Case studies
· Problem solving
2. Assessment
· Written examinations
· Written reports


	C- Practical skills :Upon completion of the Banking and Finance curriculum, the student will be able to:

Compute the value of bonds using discounted cash flow models.

Calculate the hypothetical value of a stock based on various models, such as constant growth, zero growth, and variables rate growth.

Identify the incremental cash flows for a capital budgeting decision.

Recognize mutual dependence between capital budgeting projects.

Calculate financial strength ratios to evaluate the financial status of a firm.

Calculate managerial effectiveness ratios to evaluate a firm’s management.

Compute valuation ratios to determine relative equity price performance.

Identify the optimal capital structure for a firm.

Construct cash flow and cash need statements from pro forma income statements.

Construct the firm’s financial statements, including income statements and balance sheets.

Compute risk and return associated with bonds and equity.

Identify various security types, such as common stock, preferred stock, and bonds.

Describe, evaluate, and categorize various types of mutual funds.

Identify the salient features of a stock market.

Calculate the hypothetical value of a stock based on various models, such as constant growth, zero growth, and variables rate growth.

Calculate financial strength ratios to evaluate the financial status of a firm.

Calculate managerial effectiveness ratios to evaluate a firm’s management.

Compute valuation ratios to determine relative equity price performance.

Formulate and define asset pricing models such as the capital asset pricing model and arbitrage pricing theory.

Identify and compute the value of financial derivatives, such as stock options, futures contracts, swaps, and real options.

Identify and provide examples of financial engineering and risk management.

Isolate the concept of behavioral finance and contrast it to existing pricing models.
Generate a residential form appraisal and explain the inputs.

Derive a complete after-tax pro forma for an income property including inputs from the market, required rate of return, loan amount, and after-tax sales proceeds.

Isolate the flow of funds for residential mortgage lending from origination to the sale of securitized mortgages in the secondary market.

Identify the key documents and describe the process of a commercial and residential property transaction.


	1. Teaching and learning
· Tutorials
· Group discussions
· Home assignments and activities
· Case studies
· Practice sessions
2. Assessment
· Projects
· Examinations
· Written reports
· Oral assessment

	D- Personal development skills - be able to:

D1) Use the traditional and emerging technologies to improve quality of business solutions and increase productivity.

D2) Communicate effectively in a professional manner both orally and in writing, and with emphasis on teamwork skills; 

D3) Be conscientious, risk oriented, and read to accommodate rapid changes in real business environments;

D4) Recognize continuous learning and training as an integral part of professional practice;

D5) Develop the ability and willingness to deal with competition in an unstable global banking and finance environment;

D6) Collaborate effectively with diverse organizations to achieve common financial goals. 

.
	1. Teaching and learning
· Tutorials

· Electronic lectures

· Workshops

· Seminars

· Field visits

· Home assignments

2. Assessment
· Research papers

· Written examinations

· Written reports

· Oral assessment


11. Program Structure

The undergraduate Banking and Finance program consists of 132 credit hours and includes four sets of courses. The first set is a 24-credit hour University core curriculum which is required of all undergraduate students. The second set is a 21-credit hour core courses required of all Administrative and Financial Sciences students. The third set includes the 84-credit hours unique to the Banking and finance program. The last set is the general electives that round out the university's 132-credit hour requirement for a bachelor's degree. 
During the freshman year, the curriculum consists primarily of core topics. The sophomore year courses complete the core curriculum and include courses that are common to all banking and finance students. The junior year modules complete the common banking and finance courses. The senior year primarily completes the accounting major and the general elective courses. The following listed courses is valued at 3 cridit hours. {The code for the course listing is: u = university requirement; f = faculty of administrative and financial sciences; d = department of banking and finance requirements; s = supporting study required in the curriculum.  


Module credit is awarded upon successful completion of the module with a minimum grade of 50%. 
Each three-credit-hour module is equivalent to 48 contact hours. The Program includes one training module in which the student gets practical exposure to business firms. 
Progression from one level of study to another requires the student to complete all prerequisites of the year's modules with a cumulative average of 60%. The distribution of modules over academic years is as indicated in table (1)

Table (1) The distribution of modules over academic years

	Freshman Year:

· Principles of Finance                         0320110

· Principles of Macroeconomics
0340101

· Principles of Microeconomics
0340102

· Computer Principles for Administrative & Financial Sciences
0320140
· Principles of Accounting (1)


0310101

· Principles of Accounting (2)


0310102

· Commercial Statistics


0340106

· Introduction of Management


0330101


	Sophomore Year:

· Financial management

0320211
· Principles of Insurance

0320230
· Financials Markets


0320250
· Money & Banking


0320260
· Bank Management


0320261
· Electronic  Banking &Finance
0320240

· Ethics in Banking &Finance
0320210
· Methods of Scientific Research


0330133

· Financial Mathematics


0320250



	Third Year:

· International Finance

0320312
· Investment Management

0320320
· Real Estate Finance


0320321
· Computer Application in Financial Sciences & Banking 0320341
· International Banking Operations
0320360
· Islamic Banks


0320361
· Public Finance


0340300
· Financial Institutions Accounting

0310432


	Fourth Year:

· Feasibility Studies & Project Evaluation
0320420
· Portfolio Management

0320421
· Credit Risk Management

0320431
· Financial Analysis


0320450
· Graduation Project


0320493

· Practical Training


0320492



	Elective Modules

	Financial Management:

	Advanced Business Finance

	 Financial Strategy

	Corporate Finance

	

	Bank Management

	International Banking

	Islamic Banking Operations

	

	Investment Management


UR: University Requirement, FR: Faculty Requirement, DR: Department Requirement

12. Admission Criteria: 

For the eligible candidates to enroll in the Banking and Finance Program, they should satisfy the following general admissions’ requirements: 

· Grade 70% or equivalent to the Tawjeehi Exam (Jordan) mark

· Mature student status with successful completion of testing in English and Computer 

· Submission of application for admission, official transcripts and appropriate application fee is done at the Admissions Department of the Registrar's Office.
· Community college graduates (bridging) of 78% grades in their comprehensive exams and at least has 60% grades Tawjeehi is eligible for a block transfer of up to 45 credits toward the B.A.
13. General characteristics of the student body:

Each year approximately 63.4 students (day and evening) graduated with the bachelor of accounting degree since 1996. The student of the program is typically full-time students who enter the university directly from high school. The majority of the students (86.03) are from Jordan, and the rest come the Middle East countries. A few of the graduates (approximately 7%???) go directly into graduate degree programs after their undergraduate experience; the large majority seek employment as accountants. Females constitute 53% of the program student population.

14. Distinguishing features of the Program: 

The main distinguishing features of the program are: 

· The Department of Banking Finance values ethical conduct and personal integrity. We strive to act in accord with the highest standards of professional conduct at all times.
· The Department of Banking and Finance values its students. We welcome the responsibility of working with students to facilitate their learning in a high quality educational environment that inspires our students to assume leadership responsibilities.
· The Department of Banking and Finance values the educational process. We recognize our responsibility for developing and delivering a high quality educational experience to students in our Department, Faculty, and University.
· The Department of Banking and Finance values the process of research and scholarship. We seek to expand the knowledge of our discipline by conducting valid and relevant research and to disseminate this knowledge through teaching, intellectual contributions, and service activities.
· The Department of Banking and Finance values the communities we serve. We recognize and appreciate the contributions, in the form of students, resources, and opportunities for business and personal growth that all Jordanian and Arab communities make to the Department, Faculty, and University. We also understand their unique dependence on Philadelphia University for information and advice related to business endeavors. Thus, we seek to explore opportunities to disseminate knowledge to people in these communities.
· The Department of Banking and Finance values diversity and seeks to prepare students for leadership in a global, diverse business world. We affirm the inherent dignity and value of every person and we believe that Diversity helps create a high quality educational environment.
· The Department of Banking and Finance values continuous improvement in all areas. We seek opportunities to update and improve our current educational programs and to develop new ones. In addition, we seek to foster a scholarly environment that allows for the continuous professional development of our faculty.
15. Mapping modules to intended learning outcomes:

Outcomes are indicated by the corresponding letter at the top of the columns in the table below table (2). Not all modules are directly involved in the development or assessment of the key intended learning outcomes of the program. Only directly involved modules are listed in table (2). For each module, “D” shows its involvement for "development" and "A" for "assessment" in the column for the related outcome.
Table (2) Modules mapping to intended learning outcomes

	Modules / learning outcomes


	A
	B
	C
	D

	O110101:Arabic language skills (1) 
	
	
	
	D

	0130101: English language skills (1)
	
	
	
	D

	0310101: Principles of Accounting (1) 
	D, A
	D, A
	D, A
	

	0330133: Methods of Scientific Research
	D
	D
	
	D

	Principles of Accounting (2)
	D, A
	D, A
	D, A
	

	Financial Management
	D
	D
	D, A
	A

	Bank Management
	D
	D
	D, A
	A

	Financial Mathematics
	D
	D
	D, A
	A

	Money & Banking
	D
	A
	A
	A

	Real Estate Finance
	D
	D
	A
	D

	International Finance
	D
	A
	A
	A

	International Banking Operations
	D
	D
	D, A
	A

	Principles of Insurance
	D, A
	A
	D, A
	D

	Islamic Banks
	D, A
	D, A
	D, A
	D, A

	Ethics in Banking & Finance
	D, A
	D, A
	D, A
	D, A

	Investment Management
	D
	D
	A
	D

	Financial Markets
	D
	D
	D, A
	A

	Credit Risk Management
	D
	D
	D
	D

	Bank Marketing
	D
	D
	D
	D

	Financial Analysis
	D
	D
	D
	D

	Computer Applications in Finance & Banking
	D
	D
	D
	D

	Feasibility Studies & Project Evaluation
	D
	D
	D
	D

	Corporate Finance


	
	D
	
	

	A- Knowledge and Understanding
	B- Thinking and Analysis Skills

	C- Practical Skills
	D- Personal Development Skills


SECTION B
Evaluation of the Quality of Education

1. Curriculum Design, Content and Organization

1.1 Curriculum Design, Content and Organization
The current curriculum commenced in 2004 following a lengthy consultation process, the aim of which was to identify effective and less effective aspects of the previous 2000 curriculum as well as suggestions for innovation. The mechanism employed was the nominal group technique involving banking and finance students, recent graduates, basic banking and finance teachers. This consultation process helped inform the Banking and Finance Curriculum Strategy Group who were responsible for developing ‘A Strategy for banking and finance Undergraduate Education.’ 

1.2 Professional and Transferable Skills

In line with national trends in education, the Department seeks to make the development of abilities and attributes connected with employability, otherwise known as key skills, more transparent to its students. A Framework has been developed within the Department. In Banking and Finance, we use the Progress File as a means to record and promote reflection in preparation for employment. Throughout the courses, most of the modules and mechanism have inbuilt key skill training, including communication skills, working with others, problem solving, use of information technology and personal and professional development.

1.3 Factors Influencing Change

1.3.1 The previous curriculum had been in place since 2000-, and during the four years of its operation, various factors had arisen which produced a need for change. These included:

· The need to respond to the CG recommendations contained in the `First Four Years ’

· Advances and changes in the practice of Banking and Finance and patterns 

· Recognition of ineffective aspects of the previous curriculum

· The need to manage the banking and finance curriculum more efficiently with fewer staff

 1.4 Recent Curriculum Developments

In association with the implementation of the 2000 curriculum the following developments have taken place:

· Modular teaching with integrated ‘Threads’

· Selected Study Modules  (see Es, ethical,…etc))

· The appointment of a Curriculum Co-coordinator, to ensure the most effective and efficient delivery of teaching through management of staff and student time and all available facilities.
· An Introduction to electronic Skills Course in banking and finance

· Conscious sedation teaching on-site and at an outreach Banks and financial faculties.
1.5 Planned Future Curriculum Developments

There is still a need to achieve much closer integration between basic banking and finance sciences and the practical aspects of the course. This improvement is particularly necessary in the lights of priorities and goals of the Department.
1.6 Mechanism for Curriculum Review

1.6.1 Since the advent of the 2000 curriculum, Modules have been evaluated using a variety of methods including: structured questionnaires, discussion at the Staff Student Advisory Committee ( SSAC), reports to the Curriculum Group Committee (CGC) and Banking and Finance Education Quality Enhancement Committee (B&FEQEC), tutor /tutee meetings, and informal discussion with students. The process has informed annual reports and promoted adjustments to the curriculum.

1.6.2 Module coordinators meet on a regular basis with respective staff, to discuss progress of students, evaluations, examination and continuous assessment results. Any proposed changes to the Curriculum are taken to F&BQAC for consideration and then implemented; a recent example is the large 2004 cohort and suggested balancing working (Es, Ethical, Virtual Bank…etc). The department head liaise with module convenors regarding timetabling, and the impact of any proposed changes are presented to F&BQAC for consideration and approval.

The appointment of a Curriculum Co-ordinator is expected to relieve academic staff of much of this administrative burden.

1.6.3 Having graduated the first cohort of students passing through the 1996 Curriculum, the

Strategy for Banking and Finance Undergraduate Education is being evaluated to assess the meeting of its aims and objectives.

1.6.4 The B&FQAC, responsible for all quality issues for the Department, reports to FQAC. It meets once a month to discuss quality, the promotion of good practice, and to receive and discuss, quality issues from the main Faculty committees.

1.6.5 The Department has a very strict External Examiner system in terms of appointment, responsibilities and expectations from the External Examiners.

In devising the new assessment system we have retained some External Examiners as a means of continuity. On the whole, the response from External Examiners has been very positive and complimentary of the new integrated curriculum and assessment system. However, we have been

Criticized for inconsistency of marking several times (see 2003/04); this deficiency is partly due to enacting change as well as possible misunderstanding by staff of the 2000 regulations and their mark schemes. We are continuing, through staff development, to refine the examination process and improve consistency.

The first diet of our ‘Finals’ examination has produced a 100 per cent pass rate, with no students achieving B.A ‘with Honours.’

1.7 Input to Curriculum Design External to the Banking and Finance Department
1.7.1 External Examiner reports provide a regular source of recommendations for improvement.

1.7.2 Professional Trainers bring about change by virtue of their feedback as practice placement hosts at both formal and informal meetings.

1.7.3 The development of the Progress File (PF) for the Banking and Finance team, partly in response to the employers
Report 2004, has helped to promote the concept of reflective practice, which it is hoped will continue after graduation.
1.7.4 Traditionally, the curriculum is designed in compliance with internal and external criteria. The curriculum is developed in combination of the aims and intended learning outcomes of the B&F Program, in a manner that achieves compliance and integration with the aims and missions of the Faculty and the University; reaching the local and international quality standards in the Banking and Finance teaching area; and, subsequently enhancing the quality of our graduates to fulfill the needs of the job market, in accordance with the AACSB and QAA banking and finance accreditation standards.

1.7.5 The Curriculum is designed to assure a balance between all the successive modules, in terms of the ratio of the Faculty requirements. It specifically ensures coherence in the context of its constituent elements, which is achieved in a way that relies upon the distribution of the individual components of the curriculum across four levels. Each level contains clusters of modules, which in turn require prerequisites.

1.7.6 The curriculum was designed in a flexible manner that allows modification and incorporation of new topics and developments in the area of specialization e.g. Ethics in Finance, Electronic Banking and Financial Transactions, and also allows students to choose modules according to their preference and inclinations. 

1.7.7 The curriculum was designed in a way that suites the various backgrounds and intellectual levels of the students as the Department recognizes that its students come from various educational backgrounds. 

1.7.8 The most varied modern educational resources i.e., learning resources centre, Drop-In-Centre, Business Incubators, and computer databases, which support the staff and the students are available Sunday through Thursday. 

1.7.9 The curriculum is constantly evolving to cope with new technologies and rapidly developing topics.  The present curriculum incorporates a number of emendations to the 1996, 2000, 2004 and 2006 curricula in order to assure the inclusion of the ILOs. For example, internal processes, industrial feedback, various benchmarks, and information from other institutions have led to many improvements in the curriculum. 
1.8 Links with General and Community Banking and Finance Practice
1.8.1 Practice Placement Scheme: The Banking and Finance Practice Placement Scheme (B&FPPS), a compulsory Selected Study Module (SSM) which students may elect to take during their, 3rd or 4th year of study, provides an opportunity to gain insight into the day-to-day working of a general banking and finance practice.

There is also a pre- training practice placement which is undertaken during the 3rd and 4th year period. Their visit to a training practice allows the student to explore their needs from training. Students are required to prepare a written assessment of the practice they visited and to reflect on the practice placement visit.

1.8.3 The Banking and Finance Department has many part-time teachers active in all modules. Many of these are ‘specialist practitioners’ in banking and finance.

1.9 Contributions made by all members of the Banking and Finance team

1.9.1 Over the past four years we have invested considerable time and energy adjusting the undergraduate and professionals complementary to banking and finance curricula to be ‘fit for purpose’. Many changes are taking place within the banking and financial fields, and it is imperative that we build on our excellence to produce banking and finance teams capable of responding to the ever changing world of banking and finance provision.

2. Teaching, Learning and Assessment

Specific Learning Objectives

2.1 The Department has produced a Strategic Plan 2001-2006, which sets the framework for subsidiary strategies, which contains aims associated with the development of staff, including objectives related to teaching and the facilitation of student learning as well as a race equality statement.

Teaching, Learning and Assessment are driven by Philadelphia and the Faculty of Administrative and Financial Science's Strategies.

2.1.1 A distinctive feature of the Faculty and the Department is a diverse student body. The Department, through the Faculty, tries hard to ensure the needs of students from all backgrounds are met, and that they are encouraged to achieve their full educational potential. Likewise, the Department creates a positive, inclusive atmosphere for students, based on respect for differences, and is committed to preventing racism and discrimination.

2.1.2 The broad aims of our Teaching and Learning Strategy are to maintain the highest teaching and learning standards and to facilitate knowledge, understanding and skills using a wide range of teaching, learning and assessment methods.

2.1.3 Aims and Objectives of the Teaching and Learning Strategy are to be found in the supporting documentation.

2.1.4 Learning Outcomes

The objectives of the B.A degree program of Banking and Finance offered at Philadelphia are based on the generic intended learning outcomes outlined above, and linked to the four main categories of Knowledge and Understanding, Practical/Analytical, communication, and Personal development skills.

2.2 Teaching Innovations introduced since 2000

2.2.1 Class Tutorials

Class tutorials take place after lectures on appropriate topics. Students are each given a script and are asked to attempt to answer questions one at a time in writing on their copy. The answers are provided after a short interval, together with discussion of any problems with the concepts. The advantages are:-

- that all students are with an expert on the topic
- there is an element of formative assessment

- all students get the same standard and detail of teaching specified by the script.

Class tutorials help to identify deficiencies in knowledge that should have been acquired at freshman and sophomore levels.

2.2.2 Information Technology

The Net Skills on course, with assessment, has been integrated into the fundamentals of

Finance Module and others (?????) to achieve the specific learning outcome that young professionals be competent at using Information Technology (IT). The bonus has been to demonstrate application, mostly at time of need, to information searching, retrieval and presentation. IT is assessed through a practical and group presentation, which also assess additional key skills such as communication skills, problem solving and team working.

2.2.3 Virtual Bank Centre

Practical Banking in the 3rd and fourth years is taught in the Virtual Bank Centre, a facility not licensed under the Banking acts, Equipped for multi-media teaching since 2005, it uses non official transactions alongside networking and interactive computer software to encourage students to link internal practice to the perspectives from which they will view it in the industry.

2.2.4 Selected Study Modules (SSM)

Offering choice of non-core study areas, study in depth and elective study in the Faculty and the sister faculties they Facilitate acquiring broader-based knowledge about banking and finance and contribute to the development of key transferable skills (communication, information technology, learning how to learn). An annual list18 from which the student selects a balanced portfolio can be seen in the Box File (?????). They are assessed as part of continuous assessment.

2.2.5 Electives

A selected study-based on an elective inside the Faculty is a compulsory part of B.A in Banking and Finance for all students making satisfactory progress. These electives widen the choice of selected studies and provide an opportunity for students to choose from among them. 
2.3 Formative and Summative Assessment

2.3.1 The B.A Regulations are a formal statement of the examinations and assessments that are used to determine that each student has reached the standard required.

2.3.2 In planning the evolved B.A curriculum, we were keen to ensure an integrated approach to all disciplines (modules) and learning. We also wished to promote life long learning and to remove the emphasis and stress associated with traditional forms of examination. This intention has resulted in a greater emphasis on continuous assessment, which contributes up to 50 per cent of the marks of the final examinations.

2.3.3 The assessments/examinations take place three times 1st midterm, 2nd midterm, and the final examination at every single semester.
2.3.4 Throughout the course, additional formative assessments are employed, designed to demonstrate effectiveness of individual learning. Their aims are clearly stated at the start of each Stage/Semester. They are not normally optional.

2.3.5 A wide variety of assessment in factual knowledge and understanding, and practical skills is used. These include Structured Answer Questions, Integrated analytical Questions and Multiple Choice Questions. Essays are used less often, and to judge reasoned argument. Other methods such as Extended Matching Questions have been successfully introduced as an objective type of written examination.

2.3.6 Objective Structured analytical Examinations continue to be used to assess competency across a wide range of critical thinking skills, communication skills and data interpretation. 
Computer station may be set up testing practical procedures such as placing electronic transactions, interpretation of practical results, simulated transactions. Some stations are observed whilst others are unobserved, with performance recorded onto a station-specific mark sheet.

2.3.7 The final examinations include case presentations, presentation of completed cases and written reports outline student progress and demonstrate reflective practice.

2.3.8 In order to promote good practice in assessment the Department has an assessment strategy.
2.4 Innovative Assessment methods introduced since 2000

2.4.1 The opportunity was taken to completely revise the B.A Regulations for the 1994, 2000, and 2004, B.A curriculum.  This resulted in a radical change, assesses appropriate knowledge and its application to Banking and Finance problem-solving [written papers and continuous assessment], and assesses communication, practical skills and related knowledge and attitudes.

2.4.2 A progressive profile of the student’s competence is built up over four years.

Continuous assessment is both summative and formative.

All assessment in the practical/analytical part of the course is competency based. The amount of continuous assessment increases as the course progresses. Students must achieve at least a cumulative average of 60% in their coursework in order to be passing and graduating, signaling the importance of life-long learning.

2.4.3 Each Module has a mark scheme guiding the examination process and determining the contribution of each relevant module.

2.4.4 Objectivity and consistency of structure are major aims for the assessment system. Questions are developed with mark schemes and agreed by the appropriate module coordinators. Standard setting is primarily used in the examinations but is to be introduced to other examinations.

2.5 Student Progression and Achievement 
2.5.1 The results from examination are fed into the progress review committee. An appropriate mixture of theoretical, practical, tutorial, and group work strategies is used depending on the nature of the subject. Strategies are informed by experience and skills of the staff. The Department Quality Management Committee (DQMC) regularly monitors these strategies.
2.5.2 Self-learning opportunities through use of the Electronic library and other media are encouraged. A special effort is made to ensure that the students have a working knowledge of IT and similar facilities. A qualified Technician is available to students so that they can use computers, CDs, videos, etc efficiently. Self-study skills assume added importance as students progress to higher levels. 

2.6 Feedback 
2.6.1 Student feedback on teaching and learning, peer observation, external examiner response, module coordinators periodical reports, Staff- Students Liaison Working Group reports, students representatives feedback, evaluation reports, and student achievements are evidence of satisfactory standards of teaching. A sample representing a minimum of 10% of the marked exam papers is subject to double-checking.

2.6.2 The strengths of the teaching and learning modes employed at the Department can be seen by the ongoing review and evaluation of the educational process; integration and diversification of teaching and learning modes, self-learning group support; systematic guidance and monitoring of student performance; contribution of the diverse talent and expertise of the academic staff; and, the program of guest speakers and field visits. 
3. Student Progression and Achievement

3.1 Recruitment
In 2005-2006, the Department had 591 applications for its undergraduate degree program, 86.03% home and 13.9 non-Jordanian.  Application levels have remained at around this figure for a number of years, though this year has seen a significant rise in Daytime home applications, mainly as a result of the new reputation that Philadelphia has achieved now a day.  However, the number of the Evening applications has fallen steadily over the last 5 years, and this is a cause for concern.  Applications for Y2006-2007 program had also been declined because of the recent introduction of new regulations of 70% acceptance rate.  


The Department has had marked success in persuading applicants to come to Philadelphia.  The proportion of Daytime applicants who eventually join has risen steadily from 72%% in 2000 to about 87% in 2006.  It is also noteworthy that despite of rising in admissions rate (70%), the average admissions rate of students has changed little in recent year.  

The target for the Department is to recruit 30 students annually.

While it has not been possible to maintain Philadelphia old practice of interviewing all those being considered for a place, we continue to interview all applicants who have non-standard qualifications.  We also conduct some ‘interviews to attract’ with applicants we are particularly anxious to retain.  These practices, together with well organized and informative visit days, enable students to make a relatively informed decision about studying at Philadelphia, and, in the case of non-standard applicants, enable us ensure that those who we admit are likely to succeed on our program.

3.2 Orientation and induction
In addition to University and Faculty organized orientation events, the Department has for several years run an Orientation Day before the start of term for all new students. The orientation day covers a wide range of matters, including an introduction to the first year modules, IT provision, student representation, the Virtual Bank, Business Incubators, and preparation for a professional career.  A separate evening orientation session is provided for evening students, with particular emphasis on explaining what is involved in University level study and on introducing students to IT provision.  The Department Head and his assistants also provide library tours for all new students, either before term or shortly after it has started.  Each student is given a Philadelphia starter pack which includes a copy of the relevant module outlines and The Undergraduate Student Handbook.

3.3 Identification of and action on students with special educational needs

The university has had a disability policy for some time and, more recently, a Disability Officer.  Students with disabilities are invited to register their disabilities and this information is communicated to the academic advisor, who endeavors to make appropriate provision for them.  This has generally been successful in some cases in relation to such matters as teaching rooms, but many staff offices remain inaccessible to, for example, wheelchair-bound students since the nature of the ground is inaccessible.  We have no choice to rectify that because the university locates in a mountain grounds. Therefore, we advices students with certain disabilities i.e., handicapped to move to another university.  

The Department has adopted a number of measures intended to identify weakness in the basic study skills of students as rapidly as possible.  At the orientation day, for example, students are introduced to the various forms of study skills support offered by Philadelphia.  The IT exercises undertaken in induction week, although not assessed, are also marked for diagnostic purposes, and students with identifiable problems are encouraged to attend appropriate Philadelphia support sessions.  We have also used the short ‘What is Finance?’ essay that students are asked to write at the very start of the Critical Introduction to Finance module not only to obtain interesting information about their perceptions of finance but to identify weaknesses in language and writing skills.  Where necessary, students are urged by their seminar leader to make use of the assistance provided, among other things, language problems, dyslexia (for which there is a special unit) and essay composition.  No students were picked up in this way last year.  Despite these provisions, however, there remain a very small proportion of students who, even in their final year, still have English language skills which leave something to be desired.

3.4 Monitoring student progress

The monitoring of student progress was devolved from Faculty to departmental level in 2000.  This coincided with the decision to give department's greater discretion in running their own personal tutorial systems.  Philadelphia chose to maintain a system in which  all students have a personal tutor throughout their period of study.  For this reason, the Department decided to treat the personal tutor as the primary locus of responsibility for individual student progress.  A detailed description and evaluation of how the system works is contained in annex (???).  In broad terms, the system entails the recording of seminar attendance which is then fed into an attendance database.  This information, together with assessment marks, is then (using software developed by the Faculty) used to start student alerts when predefined criteria are met.  Students identified in this way are required to see their personal tutors; failure to do so will see them summoned to see the Departmental Senior Tutor. There is clearly a disciplinary element to this system:  in the final analysis the Senior Tutor has the power to seek to have the student excluded from the university.  

3.5 Feedback to students on progress 
The goal here is to provide students with information which enables them to know how well (or badly) they are doing, and to help them to improve.  The progress monitoring system described above is one way of doing this.  In their monitoring return, teachers are asked to identify four levels of performance, from exceptionally good to unsatisfactory, giving students some idea of their perceived performance.  

Obviously, for most students the marks and comments on their assessments will be the most important feedback they receive on their progress.  In this context the Department has a standard undergraduate marking sheet. In addition to providing general comments and an overall mark, teachers are required to separately assess a number of specific qualities in the assessment.  A description of the requirements for the award of each range of marks is available to students in the Student Handbook or on the web.  All full-time academic staff are required to publish office hours in which they are available to offer oral feedback to students on their assessment performance (part-time teachers are also encouraged to have office hours).  Periodically, some concerns have been expressed by students about the variation in the amount and utility of the feedback they receive, and the chair of the Learning and Teaching Committee is currently preparing a report on this. 

Given that the importance to students of their first assessment in each module, timing is crucial.  Recognizing this, a number of coordinators have introduced early first assessments to their modules, often class exercises or multiple choice tests, which can be marked and returned relatively quickly.  The availability of on-line multiple choice tests might be able to make a valuable contribution here.

The Department has carefully considered, but rejected, the possibility of providing feedback beyond the bare mark on examination performance, mainly because of concern about the effects of opening up academic judgments.  However, it has encouraged, with success, the use of mock exams in a number of first year modules.  This has provided valuable feedback to students on exam performance and skills.  This year students will also be able, at the time of receiving their exam transcript, to access information on the mean marks and the mark distribution of each module. 
4. Student Support and Guidance
4.1 Central Welfare Services

The University Student Guidance and Welfare Division provides a variety of student services, including a Medical Centre, a Counseling Service, a Mosque and Chaplaincy Services,  and a Disability Support Unit. These services linked with other units offering support and guidance, including the Students’ Union which offers its own advice and information service.  These generally provide a good service, though more proactive help in personal finance management and debt counseling is likely to be an increasing need in the future.  Philadelphia see it as central role of Personal Tutors (see below) to direct students to these and other services.

4.2  Careers Advisory Service 

This service has a dedicated careers advisory officer for Banking and Finance.  Among the services provided is a career planning presentation on orientation day and a careers education program.  The latter is offered to all banking and finance students in the first term of their second year and involves three seminars covering; options for, banking and finance graduates; an outline of the finance profession and professional courses; work schemes; alternative careers for banking and finance graduates and applications and interviews.  Unfortunately this has generally been poorly attended and thought has been given to timetabling this program into the curriculum.  The Department also provides many print and online information resources for students intending to follow a financial career.  These can be accessed through the Philadelphia web pages.

A great deal of information on careers and career events is then available to those who seek it.  However, although Philadelphia uses e-mail lists to alert banking and finance students to deadlines, careers information/events and vacation or permanent opportunities in finance, it has been suggested by some student representatives that Philadelphia would acquire a higher profile if career events and deadlines were publicized in an on-line student bulletin. This suggestion is being actively pursued. 

4.3 Academic support.

At the University level, the Committee for the Enhancement of Learning and Teaching offers a wide range of valuable services, including study skills support and IT training.  The support provided by the English Language Department has also been particularly valuable, given it's relatively the majority of students of whom English is not their first language.  

At the departmental level, academic guidance and support is provided by personal tutors on all undergraduate academic matters including the choice of modules, program structure and obtaining qualifications for, and entry into, the finance professions in different jurisdictions.  

The Department also produces a general Undergraduate Banking and Finance Student Handbook. These provisions, together with a comprehensive Philadelphia website, and the orientation and induction arrangements described above constitute, we believe, a more than adequate system for student support and guidance.  

4.4 Financial Support

The Department recognizes and rewards the students for outstanding services and honors individuals who establish high levels of dedication in taking the initiative and in carrying out their job responsibilities. It also rewards those who demonstrate excellence in their academic performance. High achievers receive a waiver of their full payments every semester. Top students' names are usually posted on the Honors Boards at the University, Faculty, and Department levels. 
4.5 The Tutorial System

Changes at University and Faculty level seven years ago loosened up the traditional regime under which all academics acted as Personal Tutors and Academic Tutors for undergraduate students.  In this way it was hoped that tutoring would be carried out by those with a genuine interest and ability in doing so. At the same time, we tightened our procedures; formalized guidelines for tutors and tutees; established a division of responsibilities between the Academic Senior Tutor and Personal Tutors and initiated a tutorial sub-committee to monitor and review procedure.

Experience over seven years under the new system has shown the tutorial regem would continue to act as with a marginally increased load of students.  

It would be desirable to move towards more tutors, taking fewer students.  This may be achievable through negotiation and increasing the credit given.  Also we need to devote more attention to our procedures – both reviewing our existing written policy and making sure tutors are fully aware of it and carry it out.  In particular we need to emphasize the links between the tutorial system within the Faculty (eight departments) and other relevant parts of the university such as central welfare services.
4.6 Career Advisory Services
A couple of years a go, the University signed an agreement with a Career Exchange Company, based in USA, for the purpose of establishing high quality career development services for its students. 

The Department through arranging seminars and workshops regarding the job market, the preparation of CVs, interview skills and the development of communication skills  for the purposes of supporting  and promoting the employability of its students, and their successful transition to the next stage of their careers after graduation guidance on advice. 

Alumni Office and King Abdullah II Development Office, offer advice and training on campus and provide students with professional career counseling and guidance, in order to allow them to choose suitable careers commensurate with their competence and interests.
5. Learning Resources

a) Library and Banking and Finance research skills 

Philadelphia has an estimated collection of %%%% volumes and subscribes to all the main series of general banking and Finance reports and to some 10 periodicals.  Over recent years the Department has made a major commitment to the provision of electronic resources which are now generally available on or off campus.  This, in combination with the acclaimed Finance portal which is run by the Department Librarian, and the large range of datasets available, creates a first class resource for those who have the skills to use it.  This has made the provision of such skills a priority.  The Department Librarian has, with assistance, for some years run electronic research skills training sessions for both undergraduate and faculty members, usually within the context of specific courses.  It was felt, however, that many undergraduates were slipping through the net, and it was therefore decided in 2000 to provide a week long induction program for students at the start of their studies, a major component of which was electronic research skills.  This has proved a success.  Further, the Department Librarian is currently developing a series of web-based skills courses.  Weaknesses remain, however.  We feel that development of these skills needs to be consolidated through incorporation into specific modules with assessable components requiring students to use and demonstrate them.  The Departmental Library Committee is considering how best to do this.  There are also still a small number of students who lack the requisite skills.  Unfortunately, some of these are those, such as evening students, who because of their limited access to the campus most need them.

With the rapidly expanded use of electronic sources, problems arising from the demand for paper sources and from the pressure on library seating space have both significantly declined.  The only major student concern in this regard is the perceived insufficiency of multiple copies of core texts. There are over 100 public access networked PC’s in Philadelphia campus.  Based on student responses this appears to be a satisfactory provision.  

b) IT Resources

Philadelphia makes extensive use of IT in its learning and teaching and devotes considerable resources to its provision. The availability of lectures and module documentation on the internet, together with the electronic access to a wide range of legal material provided by Banking and Finance Links, has proved of great value not only to those studying in Daytime, but to those juggling work and study at the evening.  Such provision is not without problems of its own, however.  Access is a problem for  evening students, and others have expressed regret at the demise of more personal forms of communication.  

Interactive communication within the Department has undoubtedly been greatly enhanced by the email therapy.  On the other hand, the e-black board which has been set recently have in most cases seen relatively little use, and the Department has thus far been uncertain to venture into video-conferencing and other forms of synchronous communication, though this may change if this model is simulated in abroad.

A wide range of datasets are available and have proved valuable learning tools for many students, but computer assisted learning has generally not been adopted by staff and integrated into the learning and teaching process.  More generally, while great use is made of the Department web-pages, many of the module web-pages do not take full advantage of what the internet offers, by, for example, creating a rich stock of web links, as in the Ethics of Finance ???????.

We are also aware that there are the potential difficulties associated with high levels of IT dependence.  Particularly at risk are those widening participation students who left school before the computer age.  The induction week and a special orientation session for new students has undoubtedly greatly helped in this respect, but there is still some way to go. 

c) Physical Resources 

The Department office, the Business Incubators and all academic staff offices are currently located in Faculty of Administrative and Financial Sciences Building (I).  At present, the total space occupied exclusively by the Department in the Faculty amounts to about 500 square metres; academic offices average about 14 square metres each.  While the space provided for academics is generally adequate, apart from problems of disabled access, the space provided for the Department's administrative staff, the Business Incubators and for part-time teachers is not.  Although some limited office space with some computer provision is available for part-time teachers, for example, it is increasingly inadequate given their growing numbers and importance.  In the short-term, there is little prospect of eradicating this problem because of the general shortage of space in the Building I.  

Teaching rooms, which are almost exclusively centrally allocated, are spread across the campus which is situated in pleasant surroundings among hills and “hanging meadows”, which is appreciated by the students. Moving from one building to another is facilitated by a convenient shuttle bus service.  However, the Hilly ground nature of the University has created a number of problems in this regard.  The classrooms and labs are sufficient to meet the number of students.  
d) Staff resources and development

The academic staffs of Department are well qualified and the great majority are research active.  All teaching is, therefore, informed by current research.  While virtually all modules planning and lecturing is undertaken by full-time staff, however, a significant proportion of seminar teaching is carried out by assistant professors.  Such teaching is a carefully monitored by module coordinators and the LTC, and has generally proved very satisfactory.  Where problems have emerged, swift and effective action has been taken.

More generally, there has in recent years been a drift of full-time staff away from the core exemption subjects to more specialized options in which they have research interests. It is hoped to strengthen teaching and research in these core areas by prioritizing them when making future appointments. 
The number of academic staff is adequate, where the staff /student ratio is (1:30) as required by The Jordanian Higher Education Accreditation Council 

Growing student numbers and the increasing workloads they have brought, together with the pressures associated have also impacted on the thriving, informal mechanisms of staff development which were for many years a striking characteristic of the Department.  Team teaching in various forms was to be found in most, if not all, the core modules and served to ensure an ongoing process of curriculum development.  Inevitably, these processes have been eroded.  As a result, the University is gradually turning to more formal processes of staff development.  In addition to the Staff Development program offered (annual staff development week; range of courses offered throughout the year; all new academic colleagues are required to undertake the orientation program), The Department offers, through its IT officers and Department Librarian, a range of IT–related sessions.  In addition to providing an excellent forum for disseminating best practices and for enabling exchanges of views about learning and teaching, it resulted in important and valuable changes to the curriculum (for example, the introduction of a system of peer review linked to appraisal).  

Team teaching

The Team teaching was a valuable feature of the Department in providing a valuable learning experience for staff, old and new.  However, growing student numbers and work pressures, not least those related to research, have made it an expensive treat.  The closest contemporary substitutes in the Department are the practice of coordinators sitting in on some of the seminars of new sessional teachers (mandated by Philadelphia code of practice), regular meetings between the teachers on a particular module (particularly where sessional or new teachers are involved), and the planned introduction, noted above, of a peer review system for all members of staff in 2002.

Student workloads

Under the University Code of Practice, the student workload for all modules must be stated and approved, and broken into different categories.  But there is no mechanism to determine exactly how much time students are actually working.  Only very occasional complaints have been made by Banking and Finance students about workloads, however, and it is not an issue which often appears in student feedback (module evaluations, soundings, meetings with students etc). 

6. Quality Management and Enhancement

How do we know we have good quality provision of appropriate standard and how are we seeking to improve it?  Mechanisms to maintain and enhance quality (means) and standards (ends) operate at University, Faculty and Departmental levels.  As these are clearly laid out in Philadelphia Quality Assurance Code of Practice, it is only intended in this document to discuss the operation of these mechanisms at the departmental level.

While final responsibility rests with the Quality Assurance Committee and the departmental meeting, day to day responsibility for quality and standards lies with the Learning and Teaching Committee (LTC).    Both staff and students sit on the  LTC,  representing a range of different constituencies.  As well as items coming up from the Student Liaison Committee, both staff and student representatives are invited to put items on the agenda, and recently the Chair has adopted the practice of briefing the student members prior to the meeting to enable them to contribute more fully to the discussion.  The agendas and minutes of the LTC for the last three years are contained in Box file ???.
Qualitative information on the quality and standard of the Department learning and teaching comes from a number of sources:

a) Student feedback. 

As required under the Code of Practice, students are invited to complete a questionnaire at the end of each module.  Last year the questionnaire was radically revised and simplified, with more emphasis being placed on encouraging student comment (See Box file????).  The questionnaire has proved much more informative.  The forms and analyses are seen by the teachers concerned, by module coordinator, the QAC, and the LTC.  In the event of clearly identifiable problems, the QAC and LTC take appropriate action.    An analysis of last year’s questionnaires can be found in the Departmental periodical meetings.
In addition, at the end of the semester term student representatives carry out oral soundings in each module and provide a report to the module coordinator and the LTC.  Coordinators are required to complete the loop by responding to the views, comments and criticisms expressed in the questionnaires and soundings. Matters are also, of course, brought up at LTC, its sister committees and at the Department meetings by student representatives; sometimes issues are brought directly to the attention of the QAC or LTC by the student liaison committee.  This year we are planning also to conduct an on-line exit questionnaire for final year students.  Taken together, we believe that these mechanisms ensure that staff is generally well informed of student views and opinions.  We are, however, rather less good at informing and showing students how we take their views on board.  This is important if we wish to continue to have energetic and engaged student representatives.  In recognition of this, and also of the difficulties faced by student representatives in the Department meetings (where they are outnumbered by members of staff), we have recently introduced a termly meeting between the undergraduate student representatives and the QAC and DLT (see minutes of the last meeting in Box file ????)

b) Staff feedback.

The only formal mechanism for staff feedback into the process of maintaining and enhancing the quality of provision is the requirement (contained in Philadelphia Code of Practice) that part-time teachers submit an annual report on the module on which they have been teaching.  These are submitted to the LTC and the relevant module coordinator, and are an important input into the end of module discussions/meetings/reflections which lead to the annual module report and into the plans for teaching the module in the future.

c) Annual module reports and review meetings

The annual module reports prepared by module coordinator are considered by the LTC and a report on them is included in the Periodic Departmental Report.  This report is considered by the L & T committees of both University and the Faculty.  The report for 2000-2006 is contained in Box file????.   Over the years the level of critical reflection in the module reports has grown, although some remain rather thin.  One problem has been getting colleagues to submit reports while the issues and problems arising out of the previous year’s teaching are still fresh in their minds.  Part of this problem is a consequence of the sometimes lengthy delays in receiving external examiners’ reports.  Attempts last year to arrange more formal module review meetings (with student representatives) were largely unsuccessful, mainly due to timetabling problems in the very compressed six week Trinity exam term.  

The module reports for 2000-2006 and previous years describe a generally satisfactory standard of student performance.  However, there is a tail of poorly performing students in a number of exemption modules, and this has been a concern for a number of years.  Analysis of the results indicates that those with non-standard entrance qualifications are disproportionately represented in students obtaining third class degrees (or worse), which suggests that part of the problem may lie in a lack of study skills.  Indeed, one of the main elements in the redesign and restructuring of the modules is a greater emphasis on skills.  The generally weak performance of students in  the first year modules also suggests that the level of these modules was pitched too high, something which has been taken on board by the LTC.

d) External Examiners’ Reports

The External Examiners’ reports and responses of the Department to them for the last three years are contained in Box file??????.  Although these raise a number of issues about the examining process, they consistently endorse, for undergraduate, the standards adopted, the results obtained, and the quality of Philadelphia educational provision.

 External examiners are supplied centrally with copies of the University regulations and conventions, and receive copies of syllabus material for each module for which they are responsible.  This has been provided in paper form, but, as the quantity of material produced on modules has greatly increased, it has become difficult to strike a balance in what is sent to externals without overburdening them.  Meanwhile, we plan to provide the external examiners with a login and passwords to enable them to access material on the Philadelphia website; the aim of this was to enable them to both sample material, and access particular documents of interest.  

A weakness in our current use of external examiners is that we do not give them much opportunity to discuss the content and delivery of modules with the teachers responsible.  This kind of interaction would deepen insight into our practices, as well as providing more extensive feedback on matters such as module delivery and student progress.  The absence of such interaction is a product of the very tight timetable of marking which is beyond the control of the Department.  

e) Accreditation bodies, employers and others

While Philadelphia is accredited by the Ministry of Higher Education for the purposes of offering qualifying degrees, to date this has only involved an undertaking that we are meeting the requirements of the statement (Box file????). We have systematic data on the views of employers of Philadelphia graduates.  However some employers, particularly the Bank firms, have frequently repeated that they value our broader more others approach to banking and finance education.  Attesting to the quality of our provision, it is worth that ??????????was the joint winner of ????????award for contributing to ???????, and that the ????????has been the winner of numerous national awards.

Quantitative dimension 

Statistical information is provided in the tables contained in Program specifications
a) Entry qualifications
Tables E-7 and E 18 show the intake characteristics of students by Program of Study for the intake and graduate years 1994-2005.  The program starts with seven students in 1994 and currently employed 591. The average growth rate is (?????). As in Table E-3, the highest accepted admission score for the Daytime study is 91 in the Y2000 and the lowest is 50 in Y2002. Whereas for the evening studies, the highest accepted admission scores is 79.13 in the Y2000, and lowest scores is 52.3 in the Y2003. The highest average level points score for the Daytime study is 67.5 in the Y2006, and the lowest average is 60.4 in the Y2004. While the Evening studies, the highest average admission score is 75.6 in the Y2003 and the lowest average is 54.9 in the Fall of the Y2006 (See Table E-2). This average is slightly increased from 63.9 in the Y2000 to 67.3 in the Y2006 (Table E-2).  The data on the qualifications of confirmed applicants compiled by the Admissions Office indicate that the average  level points is some  points lower for Evening Study students compared to Daytime students.  While these overall entry qualifications are appropriate for the intended learning outcomes of our program, the averages tend to conceal the widening ability range of students.

b) Academic achievement

Module results

An annual assessment monitoring report is prepared each year for all undergraduate modules.  This shows the averages and standard deviations for the coursework, dissertation and exam marks in all modules, as well as final mark distributions (the reports for 2000-2006 are contained in the Box file #????).  An analysis of these marks is then prepared by the LTC and included in the annual Departmental Report, the most recent of which is to be found in Box file #????.  The assessment monitoring report has proved useful in revealing modules where the marks are out of line, suggesting possible problems either with the standards expected or with the quality of learning provision.  Examples can be found in the departmental report referred to above. 

Degree Results 

Tables E-18 and E-19 show the degree results for 1994 – fall 2006 for both Daytime and Evening Students.  Table E18 and E19 respectively, shows that for all Daytime and Evening program, the majority of the students (Daytiime) 48.39 (Evening) 38.0 were satisfactory passed with GPA 60-67.9; 34.27 and ( 33.5) of them gained a good marks with GPA 68-75.9; 13.71 and (22.3) had a very good marks with GPA 76-83.9; and, 3.63 and (6.1) of them were excellent with GPA of 84 and more. 
As in Table E-4, E- 5, E- 8, E-10, and E-12 the majority of the students 59.61 for the last five years are literary stream students, and their (48.74%) marks in Tawjihi lies in the range of 60 – 70%;  mainly came from Amman Governorate; and, males 68.54% whom they completed their program in less than four years (88.24). 
 A very small number of students (???????) failed, while about (5% {3.63, 6.1}) obtained a merit or distinction.  This indicates that the Department is adopting appropriate entry qualifications.  The figure for the evening program are too small to enable one to draw reliable general conclusions.  However, it is worthy of note that  there was a particularly high number of distinctions in the subject areas (financial analysis, ………etc).
The SUBJECTs (Modules) results reveal a tiny failure rate, only %%%%%% student out of ??????in 2001.  For all banking and finance degree more than half the students obtained a %%%%%%% or first in the last three years (%%%% in 2000, %%%%% in 2001,2,3.4).  For the Evening studies alone this figure is slightly higher on average and for the four-year, Daytime program is much higher (%,,% and % in 2001, 2000 and 2005 respectively).  These last figures reflect the generally higher entry profile of these students.  At the other end of the scale, for all banking and finance degrees, on average less than %%%% (% in 200?) obtained ????? or worse.  The numbers on the individual 3 year program are too small to enable one to draw meaningful conclusions.  Taken together the results of the program is however lower than for the other banking and finance program with only % in 200?? at %%%% or better. 

The Program results show an average failure rate of about %, with around 5% obtaining a merit or distinction.

Overall the results indicate that students are achieving both the banking and finance benchmark standards and the intended learning outcomes as stated in the program specifications.

c) Progression

  (see Tables E-12, E-13,  E-14, and E-15)

As is to be expected, the failure, withdrawal and transfer out rates are higher in , drop back sharply in to around % in 2006, and as far as withdrawal and transfer out are alarmed, approach evaporation point, where from complete cohorts amounting to some 591 students, only ???? withdraw or transferred out of banking and finance; and one students was expelled from the program.
For the cohorts considered over only in the case of withdrawal, did any rates exceed %%%%.  The figures for these withdrawal  rates for the Y?????. Y???? and Y????? cohorts being respectively %, % and %.  Most of these withdrawals took place before the Quality Examination jogged by the Ministry of Higher Education.  It is not currently known how many of these were withdrawals from Banking and Finance while working elsewhere.  Given that for most students Banking and Finance is a new area of study this withdrawal  rate does not seem  significantly high.

The Banking and Finance failure rates and the high annual progression rates, generally around 88.24 of the Daytime students, and 50% of the Evening Students, indicate that the Department is accepting appropriate students and providing successful teaching and learning opportunities.  The Department is intending to explore the relationship between entry qualifications and final degree results.

d) First employment destinations

These are given in Table ???? for those graduating from Banking and Finance program for 1994, 1999, 2000 and 2005.  The figures reveal two consistent patterns.  Firstly that, independent of the particular program studied, approximately %%%%% of graduates go on to further study (mainly professional training in the Banking and Finance fields and a further %%%%% (approximately) enter employment, with most of the balance being unknowns.  Additional information on the employment Finance and Banking students who worked in the fields can be found in Box file????.
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